The world's languages draw on a common set of event components for their verb systems. Yet, these components are differentially distributed across languages. At what age do children begin to use language-specific patterns to narrow possible verb meanings? English-, Japanese-, and Spanish-speaking adults, toddlers, and preschoolers were shown videos of an animated star performing a novel manner along a novel path paired with a languageappropriate nonsense verb. They were then asked to extend that verb to either the same manner or the same path as in training. Across languages, toddlers (2-and 2.5-year-olds) revealed a significant preference for interpreting the verb as a path verb. In preschool (3-and 5-year-olds) and adulthood, the participants displayed language-specific patterns of verb construal. These findings illuminate the way in which verb construal comes to reflect the properties of the input language.
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Introduction
Although relational terms such as verbs, adverbs, and prepositions are integral to language, they are harder to learn than object labels (Bornstein et al., 2004; Gentner, 1982; Golinkoff & Hirsh-Pasek, 2008; Waxman & Lidz, 2006) . Verbs in particular are difficult to learn because any event includes a multitude of relations (Gentner, 2003) . For example, the same event can be construed as an instance of swaggering, stepping, entering, coming, advancing, and smiling. Further, languages vary in terms of which components of an event are labeled (Gentner, 2006; Langacker, 1987; Talmy, 1985) . For example, Turkish requires that the speakers use verb morphology to indicate whether they witnessed an event by themselves or heard about it from another source (Aksu-Koc & Slobin, 1986), but languages like French and English do not. The existence of such language-specific patterns of verb use requires that speakers attend to and encode different attributes of events. In this paper, we compare verb acquisition in children learning English, Japanese, and Spanish to uncover how early relational concepts and language interact to help narrow possible verb meanings in language-specific ways. We hypothesize that children will initially show common, possibly universal verb construal, only later demonstrating language-specific tendencies.
There is a core set of possible referents within events that are often encoded across languages (Jackendoff, 1983; Langacker, 1991; Maguire & Dove, 2008; Slobin, 2001; Talmy, 1985) . The fact that these are ''packaged" differently in different languages offers an ideal testing
